Julius-Maximilians-

UNIVERSITAT
WURZBURG

Moiken Jessen, Klaus Lingel, Tobias Richter, Roland Stein

INTRODUCTION

- Covid 19-Crisis -> increase in number of remote courses in psychology
at universities

- Assumption: students adjust to the new setting without difficulty

- BUT: studies show students fail to activate prior metacognitive
knowledge on self-regulation strategies (production and utilization
deficit) in remote settings.

-> Students need support in their learning process in remote settings

-> |laboratory studies show that prior production and utilization deficit
can be overcome with help of a reflective prompt

Can an intervention, easy to administer and targeting students’
reflection on their learning process, support students in the activation
of their strategies of self-regulated learning in remote learning
settings?

METHOD

Study design
360 teacher students, one psychology class, one exam
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Intervention

Students answered 3 questions regarding their exam preparation:

- Which of the available resources will | use?
- Why do | intend to use them?
- How do |l intend to use them?

We assume that answering the above questions prompts a reflection
process.

MAIN RESULTS
1. a. intervention leads to an increased use of strategies of self-

regulated learning in treatment group

b. No effect on motivation and resource use (analysis 1)

2. overall, use of strategies of self-regulated learning influences learning

outcome (grade) in a positive way (analysis 2)

3. Most important predictor of learning, beyond time on task, effort, and
treatment: Use of strategies of self-regulated learning (analysis 3)

DISCUSSION

Future interventions should stress the application of strategies of self-
regulated learning. They are the best predictor of learning outcome. The
challenge is how to keep interventions simple for both students and

educators.
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	A simple intervention activates students’ reflection on their learning process and helps them study better in remote learning settings. �

